A meta-Analysis was conducted to pursue a comprehensive evaluation to distinguish published and unpublished studies investigating the effects of instruction on alphabet outcomes. But, despite a small amount of agreement is present about how to advance the development of alphabet ability adequately. There were 8,468 students from all over the United States from a substantial amount of studies. The results indicated that school based instruction had considerable effects compared to home-based instruction. Small group instruction also presented considerable effects on students rather than individual tutoring programs.
• "In the field of early literacy, alphabet knowledge refers to children's familiarity with letter forms, names, and corresponding sounds, as measured by recognition, production, and writing tasks." Piasta and Wagner, p. 8 • "Despite these initiatives, relatively little is known about the impact of early instruction on the development of alphabet knowledge." Piasta and Wagner, p. 8 • • "Many participants were considered at risk for reading difficulties because of socioeconomic, disability, or low skill-level status, and this was particularly true for elementary school-aged participants." Piasta and Wagner, p. 14 • "Research aimed in promoting elucidating the causal role of alphabet knowledge in promoting literacy development is required." Piasta and Wagner, p. 25 A study assessed 2 schedules of implementation for phonemic awareness. The purpose of the two studies was to discern how a short, extreme schedule, followed by a no treatment schedule would oppose to a more current dispersed schedule. There were forty-one five to six year old kindergartners, with 22 students learning English as a second language. The students with under-developing letter names and first sound knowledge participated in 11 hours of phonemic awareness instruction. The focus was specifically on concentrated phonemic awareness (CP), dispersed phonemic awareness(DP), and dispersed vocabulary control (CON). The results concluded that students that were learning English as a second language performed comparable to that of Native English speakers. Students with reasonable deficits in letter naming and first sound knowledge showed revealing advantages after both implementations of the 2 conditions. • "Phonemic awareness is the understanding that words are composed of sounds that are separable and manipulable." Ukrainetz, p. 88 • "Despite their smaller achievements, these are the children for whom explicit phonemic awareness instruction offers the greatest benefit." Ukrainetz, p. 88 • "Regular classroom instruction is not considered sufficient for weaker learners, but its presence may reduce the amount of time needed in supplementary intervention." Ukrainetz, p. 88 • Significant growth continued in the second portion of the study. First-sound isolating stayed at mastery, last-sound isolating maintained gains, and blending and segmenting improved further." Ukrainetz, p. 96 • "Given an educational context in which a teachable skill is a high priority, at-risk kindergartners may make large gains with only classroom instruction and incidental benefits from treatments on a different language area." Ukrainetz, p. week study was performed to analyze relationships between the advancement of phonological skills and development of knowledge about writing in kindergarten. 71 middle class children in Portuguese that showed presyllabic invented spelling were involved in this testing. The students were divided between three groups, 2 experimental groups which included a writing program and one controlled group that did not include a writing program. The results indicated that a writing program enhances syllabic children to advance in creative spelling and phonological skills.
Phonemic Awareness
• "Given an educational context in which a teachable skill is a high priority, at-risk kindergartners may make large gains with only classroom instruction and incidental benefits from treatments on a different language area." Ukrainetz, p. 98 • "The role phonological awareness plays in learning to read was redefined when it was conjugated with letter-name familiarity as a fundamental basis for understanding the alphabetic principle." Alves-Martins and Silva, p. 466 • "As far as phonological skills are concerned, the data show that there were both similarities and differences between the groups." Alvis-Martins and Silva, p. 479 • "The skills that enable children to think about oral language and the way in which children represent the written code begin to influence one another at quite early stages.
Naming Speed and Reading: From Prediction to Instruction Kirby, J. R., Georgiou, G. K., Martinussen, R., & Parrila, R. (2010). Naming speed and reading: From prediction to instruction. Reading Research Quarterly, 45(3) , 341-362. The studies conducted research on literature and its connection to reading. The researchers examined phonological awareness, word and text reading fluency, decoding skills, vocabulary, comprehension skills and naming speed and its effect on language and its relationship to reading. Naming speed, "refers to how quickly an individual can pronounce the names of a set of familiar stimuli." (Kirby, Georgiou, Martinussen, and Parrila, p. 341) Students that are behind in naming speed and phonemic awareness show to be the most at risk for reading difficulties. Most of these studies were conducted with students that had difficulties with reading skills, slow digit naming speed, fell below the median in word reading, and dyslexia. There were a broad range of ages from kindergarten to fifth grade that participated in these studies. There is not a great deal of research about whether naming speed can be effective through instruction, and the research that is present is divided. The research explanations could also provide not what is correct or incorrect, but rather provide research that tells us that early detection with reading tasks and interventions within a curriculum would be the most effective way to improve naming speed measures. It is also helpful that teachers are able to identify what the reading difficulty is and prepare interventions accordingly.
• "Naming speed refers to how quickly an individual can pronounce the names of a set of familiar stimuli." Kirby, Georgiou, Martinussen, and Parrila, p. 341 • Naming speed has been related to reading ability in two ways, either as a continuous variable correlated with reading ability, or as a categorical variable, in which case groups that differ in naming speed are compared with respect to reading variables." Kirby, Georgiou, Martinussen, and Parrila, p. 344 A study was conducted to analyze the order of learning phonological sensitivity skills with preschool and kindergarten children. These skills were researched in terms of four levels of phonetic involvement (words, syllables, onsets and rimes, phonemes) and task involvement (blending detection, elision detection, blending, elision). There were 947 two to five years from a diverse background that participated in this study. Students were assessed for delays in speech, language, and nonverbal intelligence. The students were also assessed on phonological sensitivity with six measures by the Anthony et al. (2002) The test also included pictured and non pictured texts to support student's interests. The findings of this study suggests that children possess the variety of phonological skills in combined stages rather than taught in sequential order. This study provided strong results for the quasi-parallel development of phonological sensitivity skills with two to five year old children. It also may provide improvement to support a framework to aid early interventions for reading difficulties that may also minimize academic, social, and behavioral difficulties.
• "Phonological sensitivity skills should be taught at the word level before the syllable level, at the syllable level before onset/rime level, and at the onset/rime level before the phoneme level." (Lonigan, Driscoll, Phillips, and Burgess, 2003, p. 483) • "Specification of the development of phonological sensitivity also may have important implications for reading instruction." (Lonigan, Driscoll, Phillips, and Burgess, 2003, p. 483) Chapter 1. Readiness/Phonemic Awareness Tankersley, K. (2003) . Readiness/phonemic awareness. In Threads of reading (chap 1). Retrieved from http://www.ascd.org/publications/books/103316/chapters/ Readiness~Phonemic-Awareness.aspx Preparing children to master sounds in language assists all learners to read. This chapter discussed how phonemic awareness and letter recognition are the two key components of how successful children will be with reading skills. It is also the beginning process to reading. Before children learn to read, they must first possess the understanding of sounds that are associated with the letters, are the same as what they hear. Phonemic awareness consists of letter sound identification, recognizing syllables, segmenting and blending, identifying beginning, middle and end sounds, concept of a word, concept of print, and rhythm. http://www.ascd.org/publications/books/103316/chapters/Readiness~Phonemic-Awareness.aspx
